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^\ This paper presents a plah for implementing 

bibliographic instruction at Moraine Valley Community College in 
Palos Hills, Illinois* .The definition and purpose o£ bibliographic 
instruction are reviewed, educational strategies in bibliographic 
instruction are discussed, and an implementation proposal is 
presented. The proposal describes three phases of implementation, 
including (1) research strategy workshpps and the production of 
printed library guides, (2) the development of printed guides to key 
resources, and (3) specific course-related activities. Curriculum 
development and faculty participation are among the topics addressed 
in the proposal, and means for evaluating the bibliographic 
instruction program are summarized. Appended to the paper is a copy 
of the survey instrument used to solicit opinions on bibliographic 
instruction from 115 Moraine Valley Community College faculty 
members. Responses' to the survey are tabulated on the survey form. 
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BIBLIOGRAPHIC INSTRUCTION AT 
MORAINE VALLEY COMMUNITY COLLEGE: 
A POSITION PAPER 



Submitted by Larry A. Miller, Vicky R. Smith, Elizabeth A. Teo 
PURPOSE AND DEFINITIONS 

The Carnegie Commission on Higher Education in the book Reform on Campus 



Knowledge has increased enormously* The new wealth of knowledge means 
^ not only that no person can possibly comprehend* it all but also 
that it can hardly^ be wisely sampled during a student's career. 
A problem thus arises over what an educated person can and should 
know about society and self, and how best to roake this knowledge 
available. The teachllig of existing knowledge, in any event, be- 
comes comparatively less essential to the task of higher education ^ 
and th§ imparting of skills for continuing self-education comparatively 
morev particularly in independent study and through the library. -*^ 
(emphasis added) ~ 

This appeal for the "imparting of skills for continued self-education" is 
echoed in the institutional purpose found in the Moraine Valley Community 
College catalog. The catalog states that Moraine is committed to excellence 
in higher education and "...offers opportunities for all of post-secondary 
education age to obtain knowledge and skills required to fulfill their personal 
goals." Bibliographic instruction is one avenue for teaching the skills of 
self-education in the accomplishment of personal and education goals. In- 
struction in these skills is central to the concept of bibliographic instru- 
tion set forth in this position paper. 



Bibliographic instruction is composed of a host of skills catagorized within 



three general areas. First is the ability to find one's way around a learn- 
ing resources genter/library. Another more complex skill is how to technically 



survey material in order to ascertain at a glance what information it covers. 



^Carnegie Commission on Higher Education. Reform on Campus: Changing 
Students, Changing Academic Programs {New York: McGraw-Hill, 1972) pp. 23-24. 



makes this affirmation: 
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Finally, the, most complex skill is the strategy involved in the mapping out 
' of a plan, for identifying resources (personal, institutional, printed, non- 
printed, etc.) useful in investigating a research topic/informational need. 

Bibliographic instruction skifls are vital for both class assignments and 
personal development. Class-related assignments most often provide the impetus 
for developing bibliographic skills. The teacher and the assignments he/she 
makes prompt the students to search for materials/information. In observations 
of students us<ing the LRC, it is apparent there is a void in their knowledge 
of the skills needed to pursue their quests. 

A partnership between the classroom instructor and the Learning Resources 
Center (LRC) staff would provide the basis for planning, designing and imple- 
menting a bibliographic Instruction program which would benefit the student 
and assist the teacher in his/her instructional objectives. This approach to 
meeting the identified needs would build upon methods^resently employed by 
instructors -^and the LRC staff at Moraine Valley Community College. As a re- 
sult, the student would more effectively find resources and complete assign- 
ments while the Instructor would be able to more efficiently utilize his/her 
teaching time. As a collateral benefit, the student would acquire the skills 

of systematic information-seeking for lifelong self -development. . 

> 

II. STRATEGIES OF BIBLIOGRAPHIC INSTRUCTION 

The LRC, aware of the potential importance of bibliographic instruction for 

Moraine Valley Community College's educational mission, sought the views of 

\ 
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teaching faculty through a questionnaire, -"Bibliographic Instruction Needs 
and Methods." Appendix A ^ this paper contains, a copy .of the questionnaire. 
♦ One-hundred and fifteen i^culty responded to the questionnaire during March, 
1979. Their responses were compiled by the Office of Institutional Research 
as a 'Research Note" which appears in Appendix B. 

A careful analysis of the faculty responses reveals significant information 
• on preferred strategies of bibliographic instruction. Taken together, course 
groups displayed broad consensus, with minor variations in emphasis between 
specific course groups. Five or more course groups indicated strong or moder- 
ate need for four new approaches. Those were: 1) printed guides for students 
(i.e. how to do research in a subject) 2) printed guides to key resources in 
a program area, 3) printed bibliographies of key resources for a specific 
course, and 4) workshops for students on research strategy using actual assign- 
ments. 

In addition, other approaches received strong support from specific course 
groups. Included among these were a checklist of steps in a research strategy 
plan, printed "quick tips" on specific topics, "point of use" instruc- 
tional materials placed near resources, a scale model of the LRC, 
and a self-paced unit on research strategy. 
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Strategies for directional essistance, including printed maps of LRC areas 
and walking/tour orientations for students, also received substantial sup- 
port. As the LRC presently offers these approaches, the questionnaire con- 
stituted ^in implicit endorsement for their continuation. 

Based upon a review of the survey outcomes, it becomes apparent that an ex- 
panded bibliographic instruction program concentrating on printed research 
guides, research strategy workshops, resources guides, and bibliographies 
would meet the needs of a wide range of students/faculty. A flexible in- 
terpretation of these four areas is possible, although a generalized format 
could be developed by teacher/LRC staff team. Using thi?forniat, methods 
for specific instructors or course groups would be tailored to the subject 
matter and user's level of knowledge. 

^In addition to the results reported above, a student survey, to be completed 
during the 1979-80 year, will add the students' perception of their needs to 
the final determination of the .bibliographic instruction program. 

III. IMPLEMENTATION PROPOSAL 

The implementation of an expanded program of bibliographic instruction at 
Moraine Valley could proceed in three major stages of development. Each 
phase would build upon the skills acquired by students in the previous^ 
phase. Each phase would call for teamwork between LRC staff and teaching 
faculty. ' 

The first phase could consist of implementation of the research strategy work 




6 



shops and the printed guides to research. These two approaches appear to 
fall together logically, as they both center on search strategy concepts. 
They both build on the directional .instructions (rnhpsi orientation and .tours), 
which are presently offered by the LRC. Moreover, as the use of a well- 
formulated search strategy, whether it is implicit or explicit, is fundamental 
'to efficient information gathering, these approaches would provide the theore- 
tical base to develop other approaches such as bibliographies. It is the 
research strategy components of bibliographic instruction that most directly 
relate to student "skills of continuing self-education" urged by the Carnegie 
Commission on Higher Education. - . < 

The development of a general v;orking model for the research strategy work- 
shops and guide might come first, followed by development of specific subject 
workshops and guides. Th2 LRC staff sought to relate the development of 
general research workshops artd printed guides to the needs of actual courses 
by examining Moraine course outlines. The course outlines revealed that re- 
search assignments fall within a number of courses including Psychology 111,. 
Biology 212, Business 130 and 132, History 198» etc. However, the" 
greatest emphasis on a general research assignment came in Communications 
101, which listed "the research paper with docum'entation" as a major concept. 
The Communications! 11 course outline also refers to*"writing short reports". 
Thus it appears that the development of a pilot research workshop and research 
guide within the context of those Com 101 and 111 courses whose instructors 
would find it useful would be a logical approach. The fact that the Com/L>t 
faculty considered the research strategy workshops (92%) and the printed guides 
to research (100^) relevant to their needs constitutes an additional reason 
for taking this approach to developing the general workshop and research guide. 
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The* use of research strategy workshops and guides in these communiGations 
courses would have the advantage of reaching all Moraine students who 
must enroll in Com 101 or Com JllJ:o graduate. Since the research 
assignment in Com 101 and 111 is usually presentedata general level, re- 
search workshops and guides designed for that level would* offer basic prac- 
tice in research strategy* The student woutd then be able to build upon the 
knowledge when research guides and workshops in specific disciplines would 
be undertaken. 

The standards of sound curricular^ development as stated by the noted educa- 
• tor Ralph Tyler should be applied to the implementation of the workshops and 
research guides. The planning, whicH could be started jointly by the LRC apd 

volunteer faculty as a pilot project, can proceed from an initial statement 

of objectives to 'a consideration of the education experiences which would 

teach thes*^ objecl'ves. From there the curriculum design should focus on. 

\ ways of organizing the educational experiences, evaluation, ^nd revision 

2 

based upon the evaluation results, * 
• s » # 

The involvement of interested faculty from all course groups would be im- 
^ ' portant during the development of tha^<j)ilot research strategy workshop and 
guide. This involvement is necessary to enable faculty to offer input on , 
objectives, learning expenences, and application? to specific disciplines. 
In addition, faculty ne^d to be kept informed of ongoing developments. Al- 
though .8 pilot project would fall within volunteer Com 101 and 111 sections 
involvement from this broad spectrum of course group members would characterize 
bibliographic instruction from its inception. At the same time, a smaller 
working group could best tackle the nitty-gritty tasks of planning. 

^Ralph W. Tyler, Basic Principles of Curriculum and Instruction (Chicago: 
University of Chicago Press, 1949) p. ). ^ 

ERIC . 8 




Fpr\ these purposes, a two-tiered comipittee Structure seems workable. The 
broader, advisory committee would consist of the LRC Task Group, which is 
,omposed of one member from each course group. Tltise faciilty would offer 
Ideas, set general parameters for the smaller working committee, and serve 
as the communication vehicle to the-faculty as^a, whole. This advisory com- 
mittee may meet monthly or more ofter as' needs arise. The smaller working 
committee, composed of perhaps three teaching faculty arid two iRC staff, 
would be most directly involved with the actual planning • At peak times 
them might confer two or more times a week, involving a substantial commit- 
ment of^time and thoughts. The LRC Associate Dean would steer both the LRC 
Task Group and the bibliographic instruction working committee. The worl<:ing 

committee might aim for implementing a pilot research strategy workshop and > ^ 

? 

guide during^the Spring 1980 semester. 

Consideration^ of materials and human resources should enter into the planning. 

The tools, such as i^dexe^ catalogs, bibliog^raphies, books, magazines, nev/s- 

papers, audiovisuals and pamphlets, which are needed to provide practice in 

research workshops already exist in relative strength in the LRC collection. 

Costs for paper and printing, or duplicating would not be high on a per stu- 

dent basis. Arrangements of physical space, be it a room within the LRC, a 

<♦ 

•regular classroom, or other locales can be flexible depending on the scheduling 

« 

of workshops. Use of a room in the LRC would provide optimum .access to 
the tools for research practice during workshops, but the normal classroom 
setting maybe feasible for som'fe workshops as well. 



While the implementation of the wbrkshoDs and printed research guides would 
a not be costly in material^ terms/ it would call for working time from LRC st-aff 
and participating faculty to undertake the planning, actual in§truction, and 
evaluation. Here again options exist* Partial realloca.tion of work assign^? 
ments for LRC staff, and overload or release time for teaching faculty are 
possible -arrangements. '* ^ 

Further expansion into specific subject' workshops and guides based on the 
working models developed for the general research workshops and guides would 
logically follow. Again, a partnership befw^n'LRC staff and teachers within 
course groups would be essential for the success of such bibliographic in- 
struction ♦ Course groups which hav^ research assignn^nts in their course 
'content would be V\kely candidates* These might include, but would not be 
limited to, the business, fine arts, health sciences, industrial technology, 
natural sciences, public services, and social s'clences course groups* The 
basic principles of search strategy developed in the general workshops and 
.research guides should be applied on a more advanced level to the specific 
research techniques and resources for these subjects. 

The second phase of implementation should . concentrate on printed guides to 
key resources and bibliographies. Because these approaches rely on search 
"strategies to "arrive at lists of specific key resources and titles, they 
follow as logical derivatives. 
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n . The third phase of the bibliographic instruction progrSm might consist of 
the remaining approaches endorsed by specific course g'roups. These would in- 
elude checklists of steps in a research, strategy plan, "quick- tips", point- 
of-use instructional materials, self -paced units, and a scale model of 'the 
LRC. 'Depend'iQg on need,'ihese approaches tould be developed aloitg with the 
♦ first and'second phases. Additional'guidance on the order of implementing 
these methods might well come from the proposed survey, of student's bibliographic 

I 

instruction needs* . 
IV." ' EVALUATION ' 

Although, evaluation is the fourth and^ast section of this paper, th'is . ' 

is not meant to imply that the value place,d on evaluation is 'low. Quite' the • 

opposite is true; evaluation \s b&lieved to be so important to the biblio- 

: f 
graphic instruction that it should be integrated into every facet of the 

program. -An integrated program xw: avsluation could consist of four major ^ 

types: 1) context, 2) input,'3Y?^r-ocess, 'and 4) product. The'se -types .are 

described by Daniel Stufflebeam in Educational Evaluation and Decision- , 

making . Each is important ta decision-making and the success. of the bibl'io- 

^ graphic instruction program'. • , • , , . 

Context^ evaluation- would be the f.irst method to be used iff the program* It * 
serves to inventory the setting and at the same time',^ to identify unmet needs. 
By identifying needs whfch exist, "a program 'which systematically seeks to 
meet these needs can be planned. The LRC has already identified the unmet 
needs in bibliographic instruction through the questionnaire entitled the 
"Bibliographic Instruction Needs "and "Methods". By considering the needs 

^stufflebeam, Daniel L.^.ed. E ducational Evaluation and Decision-Maki> g . ^ 
EBsiC PMcock pub. »1 971. ~ , 



Identified in the -questionnaire it is possible to write goalrf and objectives 
upon which to build' a bibliographic instruction program. (The questi.onnaire 
and* its results erre .found iVi Appendices A & B of thi? paper.) 



After determining the goals and objectives of, the program, methods foi^ accom- 
plishing »them can be enumerated. By using the second type of evaluation — 
input evaluation. Input evaluation is used to identify the strategies for 
achieving the program's objectiveS/and the design for implementing these 

strategies.. Many of the strategies to be used in the proposed bibliographic 

• • \ ^ • * 

instruction program at MVCC have already teen' identified in the questionnair£ 

referred to earrli-er. Additional influence in determining strategies used in 

accommishing- ths~p'i^ogram's goals can be obtained from meetings with course 

group, members'' and comments from the LRC staff based,,on their observations 

of Students. Once the 'strategies are identified they can then be implemented 



It is the implementatipn of these strategies of instruction which brings us 

to the'.third type of evaluation. namely,.>pV6cess evaluation. This type of. 

evaluation would e"xamine the process-used in bibliographic instruction.* For 

example it would be possible to see which teaching methods best lend them- 

V. 

selves 'to bibliographic instruction. Group lecture "might b'e found to be 
less successful than .one-l)o-one "hands-on'^ workshops as a process (oh method) 
for bibliographic instruction. 'The order ofpresentihg material" could also 

be studied. The order to be followed in teaming research strategies » 

-•V ■ ' *»* / 
could be^ examined whicli would; indicate whether teaching ii general search 

strategy befori teaching the 'sp'ecialized subject search is more effective 

.than another teaching, order. , 



Pr.ocass evaluation wHl be useful in pointing ojt the kinds of problems found 
in implementation so that mpdifications can take place as the program proceeds. 

Product evaluation, the fourth type, would measure the attainments of students 
at the end of a bibliographic instruction unit or program. The use of pre- 
and post-tests for comparison is a commonly used example of this method. 
Consideration shouldialso be given to following the students' progress after 
they leave MVCG. The^ results of the product fevaluations would^(ielp determine 
the extent that bibliographic instruction aids students in pursuing lifelong 
self-education. Since it is a major thesis of this paper that bibliographic 
instruction is a basic sm'ival skill, "hard" statistical data addressing this 
te**2t would be a desirable outcome of this program. . 

In summary, evaluation should be systemlcally interwoven into the fabric 
of bibliographic instruction. This can be •accomplished by using context, 
input, process, and product evaluation. The effect of doing so will be twofold. 
It will provide needed ■ information which wiTl promote effective decision 
making and it will be possible to see what actually is done and how well it 

.CONCLUSION '' 

This paper, developed in response to the expressed needs of the teaching 
faculty and/ the observed skills of the studeryts using the LRC, proposes a 
carefully p\lanned, logically sequenced pattern for bibliographic instruction. 
The bibliogrV^ic instruction program presented here v/as designed to meet 
the continuing lifelong learning needs of students attending Moraine Valley 
'Coirmun-ity College with skills that can be used in their self-educational pursuits. 



APPENDIX A 



Bibliographic instruction Needs and Methods 

1979 



The LRC staff is considering an expMsX6tr6f"T)ibTiogra^^ instructibn; that 
is, instruction in efficient means of finding information for course related 
assignments and individual research needs on the job. This program will need 
your input and cooperation. Please help us ia our development of the program 
by -completing this questionnaire. 

A. GENERAL' INFORMATION 



Your maior teaching area at MVCC: "2. Faculty status: 

a. Business related - - - a- • Full-time 

b. Communications ^ t» Part-time 
,c. Fine Arts . 

d. Health .Science 

e. ' Industrial Technology 

f. Mathematics 

g. Natural Science / 

h. Physical Science ' 

i. Public Service ■ ^ 
j. Social Science «. 

k. Other (Please, specify): 



Listed below are some of the methods and programs that might be used in • 
bibliographic instruction/ grouped under three major headings. Circle the 
response that best describes your interest in each. Use the following key: 

. Interest or Need 

a « Strong \. 

b =• Moderate . 

c » Low V. 

d =■ None 

e » Not App lip able 

B. MAJOR BIBLIOGRAPHIC TOPICS - - ^ 

Research Strategies for Finding Information — the process of planning 
approaiihes for finding information. Example: Information for term* 
papers ^ finding answers to research questions, etc. 

a b c d e 3. Workshop on research strategy for faculty 

a b c d e 4. Workshop on research strategy for students using 

actual assignments ,^ 
a b c d e 5. Workshop for facility on how to incorporate research 

strategy concepts into classroom instruction 
a b c d e 6. Printed guides for students (i.e., "How to do 

research in... [a subject]'*) 
abode 7. Self-paced unit iu research strategy approaches for 

s tudents 

a V c d e 8. Unit/module on research strategies as part of an 

existing course , * 

abode 9. Check-list of steps- in a research strategy plan for 

students 

• * * • 

(Over^ please) 14 ' ^' 



How to Use the Library — the process of identifying specific materials 
once a research strategy has been developed. 



.1 .„a . 


._b__ 


JC„. 


_d_ 


..e__ 


lPi„ 


a 


b 


c 


d 


e 


11. 














*a 


b 


c 


d 


e 


12. 


a 


b 


c 


d 


e 


13. 


a 


b 


' c 


d 


e 


14. 


a 


b 


c 


d 


e 


15. 


a 


b 


c 


d 


e 


16. 




b 


c 


d 


e 


17. 


a 


b • 


c 


d 


e 


18. 


^ 












a 


b 


c 


d 


e 


19. 


a 


b 


c 


d 


e 


20. 


a 


b 


c 


d 


e 


21. 


a 


b 


c 


d 


e 


22. 


a 


b 


c 


d 


e 


23. 



Credit course taught by LRC faculty 



Non-credit course taught by LRC faculty' - . - '\ 

Non-credit course taught by non-LRC faculty \ 

"Point of use" instructional materials placed near ^ 
resources * . ^ >^ . : 

Printed guides to key resources in a program area, 
e.g.. Leisure Services, Lata Processing ; .^^^ 

Printed bibliographies of key resources for a specific 
t course * .i??===^==*^&lrt 

Workshops for faculty on locating majterials in general . 

Workshop for faculty on locatihg materials for a specific 
sxjbject area | 

Directional Assistance within the MVCC LRC- ^rthe method ased to help people^^ 
\ ^ find the physical resource needed. • . « - — f 

a b c d e 24. Scale model of LRC . ■ 

« ' »«*»-.♦. 

a b c d e 25. Walking tour/orientation for students presented by LRC 

faculty *■ . . 

a b c d e 26. Walking, tour/ orientation for students presented by 

non-LRC faculty . * \ - * 

a b c d e 27. Slide/ tape presentation ,v ^ . . . . 

* «• • , 

a b c d e* 28. Printed booklets for self-guided tours 

• 

a b c d e 29. Printed maps of LRC areas 

a b c d e 30* Other (Please, specify): _1_L. 



ERJ^C - -THANK YOtJ FOR YOUR COOPERATION. PLEASE Fm^B^TO MAKE ANY ADDITIONAL COMMENTS. ^ 



'/////////////////////. /, 




Re: Bibliographic Instruction Needs and Methods 



Date: April 1979 



One hundred fifteen faculty ffiembers were surveyed regarding their biblio- 
graphic instruction needs during the spring 1979 semester. The respondents 
were from the following teaching areas : 



Teaching Area 


No. 


% 


Business related 


23 


20% 


Communications 


14 


12 


Fine Arts 


4 


4 


Health Science 


23 


20 


Industrial Technology 


7 


6 


Mathematics 


9 


8 


Natural Science 


7 


6 


Physical Science 


7 


•6 


Public Service 


6 


5 


Social Science 


15 


13 


TOTAL 


115 


100% 
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Eigh ty-f our ^ percent of the respondents were full-time faculty members, 3% 
V7ere part-time faculty members and 13% did not state their faculty status. 

Listed below are the rank orderings, based on the average response of the 
faculty regarding bibliographic instruction. A mean response in the range 
3.6-4.0 indicates a strong need,- a mean response in the range 2.6-3.5 
indicates a moderate, j;jeed^^,a^mean^resE»on represents 
a lov^ need and finally, a mean response in the 0.5 to 1.5 range indicates 
no need. The statements are ranked in order of preference for each biblio- 
graphic topic. 

Research Strategies for Finding. Information — the process of planning ap- 
proaches for finding inf ormiition. Example: Information for term papers, 
finding answers to research questions, etc. 





Mean 


N 


Statement 


1 


3.3 


111 


Printed guides for students (i.e., "How to do research 








in. . . [a subject]"') 


2 


3.1 


109 


Workshop on research strategy for students using actual 








assignments 


3 


3.0 


107 


Check-list of 'Steps in a research strategy plan for 








students 


4 


2.8 


106 


Self-paced unit in research strategy approaches for 








students 
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i Rank Mean . N Statement 

i 575~ T^S 103 Unit/module on Research strategies as part of an existing 

I , course 

i 5.5 2.5 102 Workshop for faculty on how to incorporate research 

^ ' strategy concepts into classroom instruction 

I 7 2,4 106 Workshop on research strategy for factilty 



Of the seven items concerning research strategies for finding -in formation > 
four were ranked in the moderate need category and three were ranked as 
having a low need. o 



How to Use the LiBrary — the process of identifying specific materials once 
a research strategy has been developed. 



xxanK 


Mean 




Q t" a t* oitiOTi t" 4 


1.5 


3.3 


107 


Printed Kuides to key resources in a program area, e,g,, 








Leisure Services, Data Processing 


1.5 


3.3 


,107 


Printed biblidzraohies df key resources for a specific 








course 


3 


3.1 


107 


Printed "quick tips" on specific topics 


4 


3.0 


104 


"Point of- use" instructional materials placed near * 








resources 


5 


2.8 


108 


Self-paced unit for students 


6 . 


2.5 


94 


Module in existing course taught by LRC faculty 


8 


2.3 


98 


Vforkshop to help facility develop a unit for their course 


8 


2.3 


103 


Workshops for faculty on locating materials in general' 


8 


2.3 


104 


Workshop for faculty on locating materials for a specific 








subject area 


10 


2.2 


94 


Non-credit course taught by LRC faculty 


11 


2.1 


94 


Credit course taught by LRC faculty 


12 


2.0 


86 


Module in existing course taught by non-LRC faculty 


iy.5 


1.8 


92 


Non-credit course taught by non-LRC faculty 


13.5 


1.8' 


88 


Credit course taught by non-LRC faculty' 
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Of the fourteen items concerning how to use the library, five were ranked in 
the moderate need' category and nine were ranked as having low need> 



Directional Assistance within the. MVCC. LRC~ the .me.thoA.JJg^d_to_^^^ 
find the physical resource needed* 



Rank 


Mean 


N 


Statement 


1 


. 3.3 


109 


Printed maps of LRC areas 


2 


3.2 


109 

1 

103 


Walking tour/orientation for students presented by LRC 
faculty , 


4 


2.7 


Scale model of LRC 


4 


2.7 


107 


Slide/ tape presentation* 


4 


2.7 


106 


Printed booklets for self-guided tours \ 


6 


2.0 


95 


Walking tour /orientation for students presented by non-LRC 



faculty 



Of the six items concerning directional assistance within the MVCC LRC, five 
were ranked as moderate need and one item was ranked as having a low need. 

The range of ratings was from 1.8 to 3.3. The items having the highest \eed 
ranking were: "Printed guides for students (i.e., "How to do research 
in.. .[a subject]")i" "Printed guides to key resources in a program area, 
e.g., Leisure Services, Data Processing;" -"Printed bibliographies of key. 
resources. for a specific course" and "Printed maps of LRC areas." 

Other suggestions included: 

• LRC faculty assisting in a course unit on' LRC research for specific 
courses* 

• iVos. 6'-9--rmch of this is done in COM 101. Nos. 12 & 13, 14 & IS, 17 <5 
IS— -together would he good. IJos. 17 & 18--^maybe ~ofjfeiiume.,,fQiLj:r.editj Z 
a mini, non-credit for review. % * - 

. i]o. 4-- we do this in COM 101. ^ No. BU-^purchase of bibliographies, e.g., 
Bond^s Bibliography of English Literature Bibliographies. 

• Library faculty do a consistently excellent job of student orientation 
and assistance. 

• No. 12'"-very interested. Two new courses, COM 206 and COM 207--Research 
Public Comrmmication Dix. and Debate. Strategies are an integral part 
of both courses. 

• Tours by student; aides with sign up sheets. 

• I have always found members of the LRC staff most helpful. ^ 

• We need a good standardized approach to the research paper. 

• Poorly ventilated. (2) 
. • Too warm. 
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The following pages summarize the frequency of ^swers for g^ch question by 
inaior teaching„area> — ^ — — — r " 



-BusinesS'-^Related - 



Key: 4 ? Strong 

3 Moderate 
2 =■ Low 

' ~ 1 » llone 

0 « Not Applicable 

Research Strategies for Finding IiTforTDation* *''the process of planning ap- 
proaches for finding infonnation. Example:- Information for term. papers? 
finding answers to research q^stions, etc. ^ "^^--.J 

4 3 2 1 0 

2 6 7 7 1 Workshop on research strategy for faculty 

6 6 6 4 1 Workshop on research strategy for students using actxial 
assignments 

1 6 8 5 2 ^Workshop for faculty on how to incorporate* research strategy 
concepts into classroom instruction ^ 

9 8 3 2 1 Printed guides for students (i.e-. , "How to do research 
in. [a subject]") 

3 9 5 4 1 Self-paced unit in research strategy approaches for students 

1 7 9 3 2 Unit/modixle on research strategies as part of an existing 
course 

9 4 4 5*^ 1 Check-list of steps in a research strategy plan for students 

How to Use the Library — the process of identifying specific materials once a 
research strategy has been developed* 

_2 8 6 5 1 Self-paced unit for students 



1 5 10 5 2 Workshop to help faculty develop a unit for their course 

16 7 4 2 Module in existing course taught by LRC faculty ' 

0 3 5 7 5 Module in existing course taught by non-LRC 'faculty 

0 3 9 8 1 Credit course taught by LRC faculty 

0 2 9 7.3 Credit course taught by non-LRC faculty 
6 11 2 2 1 Printed "quick tips" on specific topics 

1 1 8 10 1 ' * Non-credit course taught by LRC faculty 

,1 1 7 10 2 Non-credit course taught by non-LRC faculty 

6 7 2 4 2 "Point of use" instructional materials placed near resources 
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9 6 2 3 3 Printed guides to key resources iia a program area, e^ g^» 

^ ~-~l;^S:^W^&^tvi:ces 9 Data Processing 

9 6 4 2 1 Printed bibliographie3 of key resources for a specific 
course 

3 4 7 6 2 Workshops for faculty on locating materials in general 

3 5 6 6.2 Workshop for faculty on locating materials for a specific 

subject area - * 

Directional Assistance\ithin the ^MVCC LRC — the method used to help t)eople 
find the physical resource needed* 

2 6 7 4 2 Scale model of LRC 

5 U 2 3 1 Walking tour/orientation for students presented by LRC 
faculty ^ 

14 7 6 3 Walking tour/orientation for students presented by non-LRC 
^-.^^ faculty * * 

4 7 6^4^ JL Slide/tape presentation 

3 7 7 4 1 Printed^ooklets for self-guided tours • 
7 8 3 3 1 Printed maps^f-XRC areas 



Communication 



Research Strategies for Finding Information — the process of planning ap- 
proaches for finding information* Example: Information for term papers , 
•finding answers to research questions, etc* 



4-3210 

2 4 5 1 1 Workshop on research strategy for faculty 

11 2 0 1 0 Workshop on research strategy for students using actual 

assignments 

5 4 3 11 Workshop for faculty on how to incorporate research strategy 

concepts into classroom instruction 

12 2 0 0 0 Printed guides for students (i.e», "How to do research 

in. ♦.[a subject]**) 

8 4 1 1 0 - Self-paced unit in research strategy approaches for students 

6 4 2 2 0 Unit/module on research -strategies as part of an existing 

course 

8 3 2 10 Check-list of steps in a research strategy plan for students 
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Module in existing course taught by non-LRC fac\il.ty 
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4 
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Credit course taught by LRC faculty 
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1 


Credit course taught by non-LRC faculty 
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Printed **quick tips" on specific topics 
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3 
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Non-^credit course taught by LRC faculty^ 
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1 


Non-credit course taught by non-tRC faculty 




c 
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0 


•'Point of use*' instructional materials placed near resources 


J 
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5 
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.0 


0 


Printed guides to key resources in a program area, e»g.. 
Leisure Services, Data Processing 
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Printed bibliographies of key resources for a specific course 
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Workshops for faculty on locating materials in general 
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.1 


Workshop for faculty on locating materials for a specific 
subject area 
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Directional 


Assistance within the MVCC LRC — the method used to help people 






find the physical resource' needed. 
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Scale model of LRC 
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Walking tour/orientation for students presented by LRC s 
faculty . - 0 ' 
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5 
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» 1 


Walking tour/orientation for students presented by non-LRC 
faculty 
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Slide/ tape presentation 
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0^ 


\0 


Printed booklets for self-guided tours 
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Printed maps of LRC areas 
















\ Fine Arts 






Research Strategies for*Findih« Information — the process of planning ap- 






proaches for finding infonnationV. Example : Information for term papers, 
finding answers to research questions, etc. 
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Workshop on research strategy for faculty 
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Workshop on research' strategy fqr students using actual 
assignments 
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A 3 2 1 0 



4 3- 0- -0---0- -Workshop-for-faculty- on-how to incorporate research -strategy- 
concepts into classroom instruction 
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3 0 1 0 0 Printed guides for students (i*e., ^'How to do research 
in.. • [a subject]"), ^ ^ * 

.3 1 0 0 0 Self-paced unit in research strategy' approaches for students 

3 0 0.1 0 Unit/module on research strategies as part of an existing 
^ course' 

\ .3 1 0 0 0 Check-list of steps In a research strategy plan for students 

■f 

Hov to Use the Library — the process of identifying specific materials once a 
research strategy has been developed* . ^ • . 

0 Self-paced unit for students" 

0 Workshop to help fafiulty develop a, unit for their cburse 

■« 

1 Module in existing course taught by LRC faculty 
1 • Module in existing course taught by non-LRC faculty ^ \ 
1 Credit course taught by LRC faculty ^ 
1 Credit course taught by non-LRC faculty 

0 Printed "quick tips" on specific topics 

P Non-credin course taught by LRC faculty ' ^ 

1 Non-crecy.t course taught by non-LRC faculty 

0 "Point of use" instructional materials placed near resources 

0 Printed guides to key resources in a program area, e.g,, ^ 
Leisure Services, Data Processing 

0 Prin^ted bibliographies of key resources '^f or a specific course 

0 Workshops for faculty on locating materials^^in general 

0 Workshop for facu lty on locating materials f6r a specxfid — 

subject area \ 

^ \ " . 

Directional Assistance within the MVCC LRC— the method used to help people 

find the physical resource needed. 
12 10 0 Scale model of LRC 

3 1 0 0 0 Walking tour/orientation for students presented by LRC faculty 

0 1 3 0 0 Walking tour/orientation for students presented by non-LRC ' 
faculty 

2 2 0 0 0 Slide/tape presentation 
12 10 0 Printed booklets for self-guided tours 
2 0 2 0 0 Printed maps 'of LRC areas 
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Health Science 


t 


Research Strateg^ies for Finding Information — the process of planning ap- 




proaches for finding information* Example: Information for term papers > 
^ finding, answers to research questions* etc* 


* • 


4-32 1 0 


1 


o 


3 8 9^3\0 


Workshop on research strategy for faculty 




9 11 3 0 0 


Workshop on research strategy for students using actual 
assignments 


H 


'4 7 6 5 1' 


. Workshop for faculty on how to incorporate research strategy 
concepts into classroom instruction 




15-3 3 1 1 


\ / 

Printed guides for -students (i.ey^/ "How to do research 
in. ..[a subject]") 




5 '9 5 2 2 


• 

.SeJ.f-paced unit in research strategy approaches for students 




1 6 10 4 2 


Unit/i;K?d;:le on research strategies as part of an existing 
course . . . - 




10 6 4 1 1 


Check-list of, steps in a research strategy plan for students 




How to Use the Library — the process of identifying specific taaterials 'once a" 
research strategy has been developed. , 




6 9 4.2. .1 


_ Self-paced_unit for students 




•4 5 6 4 3 


Workshop to h^lp faculty develop a unit for their course 




3 10 7 2 1 


Modxile in existing course taught by LRC faculty 




1 7 6 5 2 


Module in. existing course taught by non-LRC faculty 




2 10 6 3 2 


Credit course taught by LRC faculty 




0. 4 7. 7,. 4 


Credit course taught by non-LRC faculty 




• 11 2 1 ?J 


Printed "quick tips" on specific topics 


— —--^ 


" 1 11 5 3 2 


Non-credit course, taught by LRC faculty 




0 6 7 5 4 


. Mon-credit course taught by non-LRC faculty . " 




9-8 12 1 


"Point of use" instructional materials placed near resources 


V 


13 3 4 1 1 


Printed ^Kuides to kev resources in a program area, e.g., 
Leisure Services, Data Processing 




14', 5 1 ^1 0' 


Printed bibliofiraohies of kev resources for a specific course 




4 8 3 6 2 


Workshops for faculty on locating materials in get\eral 
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5 7 4 5 2 


Workshop for faculty on locating materials for a specific 
subject area 


0 
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Directional Assistance within the MVCC LRC~ the method used .to help people 
find the physical resource needed. r 



4 3 2 1 0 



7 7-5 3 1^ Scale model of LRC ' 
10 9 2 1 1 Walking tour/orientation for students presented by LRC faculty 

1 3 11 4 4 Walking tour/orientation f or"" students pres<^nted by non-LRC 
faculty 

5 10 5 2 1 Slide/ tape presentation 



4 9^42 Printed booklets for self-guided tours 
17 2 2 1 1 Printed maps of LRC areas 



Industrial Technology 

Research St^ategie^iRr Finding Information — the process of planning ap- 
proaches for finding information. Example; Information for term papers, 
finding answers to researcn^questions , etc. ^ 

4 3 2 1 0 

0 4 2 1 0 Workshop on^" research strategy for faculty 

2 3 110 Workshop on research strategy. for students using acttial 

''Assignments 

0 4 3 0 0" Workshop for faculty on how to incorporate research strategy 
concepts into *classroom instruction 

6 0 0 1 0 Printed guides fpr students (i.e., "How to do research 
in. . . [a subject]'') 

4 2 0 1 0 Self-paced unit in research strategy appi:oaches for students 

. 1. ^4„._I_„a„_0 UncU/module^n^researck.^.trategies .aj5_part_pl jan_exis ting 

tr course 

4 3 0 0 0 Check-list of steps in a research strategy plan for students 

How, to Use the Library — the process of identifying specif ilXaterials once a 
research strategy has been* developed. 

3 3 10 0 Self-paced unit for students 

12 3 10 Workshop to help faculty develop a unit for their course 

0 3 3 0 1 Module in existing course. taught by LRC faculty 

0 13 2 1 Moduel in existing. qourse taught by non-LRC faculty 

0.1312 Credit course taught by LRC faculty 

0 2 3 1' 1 Credit course taught by npn-LRC faculty 
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0 



10 



9 



4 3 2 1 



3 4 0 0 0 Printed ''quick tips*' on specific topics 
0 2 3 0 2 * lTon-cr6dit course taught by LRC faculty 
0 0 4 2 1 Non-credit course taught by non-LRC faculty 



2 3 2 0 0 "Point of use" instructional materials placed near resources 

4 3 0 0 0, Printed guides to key resources in a prograa area, e.g^, 
* Leisure Services, Data Processing 

4 2 1 0 0 Printed bibliographies of key resources for a specific course 

13^00 Workshops for faculty on locating luaterials in general 

1 2 4 0 0 Workshop for facility on locating. materials for a specific 

sub'ject area 

» * * • 

Directional Assistance within the MVCC LRC— the method used to help people 
find the physical resource needed, ^ 

"a > 

2 5 0 0 0 Scale.'-model of LRC 

4 7 10 0 Walking tour /orientation for students presented by LRC faculty 

10 2 3 1. Walking tour/orientation for students presented by non-LRC 
faculty . ' ' ' 

2 3 2 0 'O Slide/ tape presentation . * « 

2 4 1 0 0 Printed booklets for self -guided tours 

5 2 0 0 0 Printed maps of LRC areas 



Mathematics 

Research Strategies for Finding Information — the process of planning ap- 
proaches for finding information. Example: Information for term papers, 
finding answers to research questions, etc* 



^ 4 " 3 2 1 u "r^ 

0 2 2 3 2 Workshop on research strategy for faculty 

1-^2 1 ,2 Workshop on research strategy for students 'using Actual 
assignments 

0 

1113 3 Worksho:^ for faculty on how to incorporate research strategy 
concepts into classroom instruction 

1 3 1 2 2"*" Printed guides for'students (i.e., "How to do research 

in.. * [a sxib3ect]") 

2 3 1 3 0^ Self-paced unit in research strategy approaches Cor students 

112 14. Unit /module on research strategies as part of an existing . 
course : ^ 

12-213 vCheck-list of steps in a research strategy plan for students 
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•/ . . " • ,11 

- ■ / ■ . ^ ■ 

Hov to Use the Library — the process ,oftldentifying specific materials once a 
research 'strategy has ^een developed. ^ * 

4 3 2 3: 0 / » ' ^ * ' * * ' 

14 112/ Self-paced unit for students * ^ . 

/ ■ ■ • - 

0 0 2 4/ 3 Workshop to help faculty develop a^j^uxiit for thair course 

1 0 2 /3 4 Module in existing course taught by LRC faculty 



0 0 4 2 3 Module in existing cburse taught by non-LRC faculty 

/ . . ' ' ' \ / 

0.1 2 4 2 • Credit course taught by LRC faculty . , , 

0 0 2 5 2 Credit course taught by non-LRt faculty \ ^ 

» * • * 

12 3 12 Printed "quick tips" on specific topics 

0 1- 2 4 2 Non-credit course taught by LRC faculty 

0 0 2 5 2 Non-credit course taught. by non-LRC faculty . 

2 2 3 11 "Point 'of use" instructional materials placed*near resources 

\ ' " ' 

2.1 3 2 1 Printed \xuides to key resources in a vprogram area, e/g,^ 
Leisure Services, Data Processing • ' 

3 i 2 1 2 Printed bibliographies of key resour(;es for a specific course 

-02142 Workshops for faoulty on locating materials in general 

0 12 4 2 Workshop for faculty on locating materials for a specific 
subject area 

Directional Assistance within the MVCC LRC- -the method used to help people 
find the physical resource needed. 

2 3 2 11 Scale model of LRC * 

2 2 2 2 1 Walking tour/orientation for students presented by LRC faculty 

0 13 3 2 Walkihg tour/orientation for students presented by non-LRC 
faculty . 

0 4 2 12 Slide/ tape presentation 

1 2 2 2 2 Printed booklets for self -guided, tours 

k 

2 3 2 1 1 Printed naps of LRC areas 
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• . ^ Natuaral Science 

Research Sttategles ior Finding Information — the process of planning ap- 
proaches for finding informatlpn. Example: Information for te.rm papers, 
finding answers to research questions ^ etc* 

43210 

0 '4 1 1 1 Workshop on reseatch strategy for faculty 

5 10 0 1 Workshop on research strategy for students using actual 

" assignments \ ^ " * 

0 5 0 1 1 Workshop for facxdty on how to Incorporate research strategy 

^concepts i^to classroom instruction ^ 

6 10 0 0 "Printed guides for students (i»e», "How to do research 

ih».. [a subject]") 

♦ 

1 '3 1 0 2 Self-paced unit in research strategy approaches for students 

if 

113 11^ Unit/module on research strategies as part of an existing 
— ' course' 

2 2,1 0 2 Sheck-list of steps in a research strategy plan for students 

How to Use the Library — the process of identifying specific materials once a 
research strategy has been developejl* 

1 2 3 0 1 SellSpj^ced^ unit for students' 

1 1 3 0 2 Workshop to help faculty develop a unit for their course 
0 2 2 0 3* Module in existing course taught by LRC faculty 

0 0 4; 1 2 Module in existing course taught by non-LRC faculty 

0' 2 '2 1 2 Credit course taught by LRC faculty ^ 

0 13 12 Credit course taught by non-LRC faculty / 

2 3 0 0 2 Printed "quick tips'' on specific topics 

.1 2 2 0 2 Non-credit course taught by LRC faculty . 

0 13 12 Non-credit course taught by non-LRC faculty 

1^4 0 0 2 ''Point of use" instructional materials placed near resources 

3 1 1 ^0 2 Printed guides to key resources in a program area, e»g», 

Leisure Services, Data Processing 

3 110 2 Printed bibliographies of key resources for a specific course 

0 13 12 Workshops for' faculty on locating materials in general 

0 3 2 ^1^ Workshop for faculty on^ locating materiais- for a specific ^ 
subject area '"^ 



27 



13 « 

• * * 

Directional Assistance within the MVCC LRC~ the method used to help people 
find the physical resource needed* ' 

4 3 2 1 0 

2 111-2 Scale model of LRC ] 

1. 3 i 0 2 Walking iotir/orientation for students presented by LRC faculty 

0 0 4 1 2 Walking tour/orientation for students presented by noa- ^RC 
faculty 

13 10 2 Slide/tape presentation 
13 10 2 Printed booklets for self-guided?^ tours 
13 10 2 Printed maps of LRC areas ' 



r 



Physical Science 

Research Strategies for Finding Information — the process of planning ap- 
proaches for finding information* Example: Information for term papers, 
finding answers to research questions^, etc. 

4 3 2 1 '0 • • 

0 ^3 (J 2 2 Workshop on research strategy for faculty 

2 12 2 0 Workshop on research strategy for students using actual 
assignments 

0 12 2 2 Workshop for faculty on how to incorporate research strategy 

concepts into classroom instruction 

2 2 2 1 0 Printed guides for students (i.e., "How to do research 
in.. .[a subject]") 

12 2 2 tO Self-paced unit in research strategy approaches for students 

112 3 0 -Unit/module on research strategies as part of an existing 
course 

1 1 3 2 0 Check-list of steps in a research strategy plan for students 

How to Use the Library — the process of identifying specific materials once a 
research strategy has been developed. 

2 13 10 Self-paced unit for students 

0 0 2 3 2 Workshop to help faculty develop a unit for their coarse 

0 0 3 2 2 Module in existing course taught by LRC faculty 

0 0 3 2 2 M^^ule in existing course taught by non-LRC faculty 

0 0 2 3 2 Credit course taught by LRC faculty 

0 0 2 3 2 Credit course taught by non-LRC faculty 
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2 2 2 10 Pointed "quick tips" on specific topics 

0 12 2 2 Nonrpredit course taught by LRC faculty 

0 12 2 2 Non^credit course taught by non-LRC faculty 

•23110 "Point of use" instructional materials placed near resources 

2 2 2 10 Printed guides to key resources in a £rogram area, e»g., 
Leisure Services, Data Processing 

2 3 110 Printed bibliographies of key resources for a specific course 

0 12 2 2 Workshops for faculty on locating materials in general 

0 12 2 2 Workshop for faculty on locating materials for a specific 
subject area 

Directional Assistance vithin the MVCC LRC— the method used to help people 



find 


the 


physical resource needed. • 


1 3 


"3 


0 0 


Scale laodel of LRC 


2 2 


2 


1 0 


Walking tour/orientation for students presented by LRC faculty . 


1 2. 


1 


3 0 

» 


Walking tour/orientation for students presented by non-LRC 
* faculty 


l' 3. 


2 


1 0 


Slide/ tape presentation 


1 3 


3 


0 0 


Ptinted booklets for self-guided tours 


2 3 


2 


0 0 


Printed maps of LRC areas ' 



Public Service 

Research Strategies for Finding Information — the process of planning ap- 
proaches for finding information* Example: Information for term papers, 
finding answers to research questions, etc* 

4 3 2 1 0 

2 2 10 1 Workshop on research strategy for facultf 

4 2 0 0 0 Workshop on research strategy for students using actual 
assignments 

0 5 1 0 0 Workshop for faculty on how to incorporate'^research strategy 

concepts into classroom instruction 

4 1 1 0*0 Printed guides for students (i*e,, "How to do research 

« in,,, [a subject]") ^ 
2 3 1 0 0 Self-paced unit in research strategy approaches ' for .students 

2 3 10 0 Unit/module on research strategies as part of an existing ^ 
course 

1 4 1 0 b V Check-list of steps in a research strategy plan for students 
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Hov to Use th^ Llbrary" >-the process of identifying specific materials once a 
research strategy has been developed* 

4 3 2 1 0 

2^-2^2 0 0 " \ Self-paced unit for students 



2 12 1 O^V^rkshop to help faculty develop a unit for their course 



0 4 110 Module in existing course taught by LBC faculty 



0 3 2 1 0 

0 2 2 1 1 

0 0 4 1 1 

4 0 2 0 0 



io 



dule in existing course-taught by non-LRC faculty 



Credit course taught by LRC faculty - 
Ci^edit course taught by non-LRC faculty 



Prated '*quick tips" on specific topics 
0 1 3*2 0 Nonrcredit course , taught by LRC faculty 



on4credit course taught by non-LRC faculty 
"Point of use" instructional inaterials placed near resources 



0 13 0 2 
2 2 0 1-1 



4 110 0 Printed guides to key resources in a program area, e.g», 
Leisuire Services, Data Processing 



5 10 0 0 Printed bibliographies of key resources for a specific course 



2 2* 1 1 0 Workshops for faculty on loca^ng materials in general 

1 \ " - ' ■ 

3 2 1 0. 0 Workshop for faculty on locating materials for a specific 

subjeict area 

Directional Assistanae within the MVCC LRC— the method used to help people 
find the physical resjourde needed* 



2 0 2,11 Scale 



model of LRC 



3 3 0 0 0 Walkiig tour /orientation for students presented by LRC faculty 

0 0 3 1 2 Walking toiir /orient at ion for students presented by non-LRC 
faculpy I 

1 3 2 0 0- Slide/ tape jpresentation 

0 4 110 Printi^d boollets for self-guided tours 
3 3 0 0 0 Printed mapaS, of LRC areas 
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Social Science 

Researah Strategies for Finding Information— the process of planning ap- 
proaches for finding information. Example: Information for term papers, 
finding answers to research questions, etc. 

4 3-210 / ^ . 

2.6 5 2 0 Workshop on research strategy for faculty 

3 9 1* 0 2 Workshop on research strategy for students using actual 

assignments ' 
> 

15 5 2 2 Workshop for faculty on how to Incorporate research strategy 
concepts into classroom instruction 

9 3 2 10 Printed guides for students (i.e., "How to .do research 
in.o.[a subject]") ^ / 

4 3 4 4 0 Self-paced unit in research strategy approaches for students 

3 4 2 5 1 Unit/module on research strategies as part of an existing 
course 



Check-list of steps in a research strategy plan for students 

How, to Use the Library— the process of identifying specific materials once a 
research strategy has been developed. 

Self-paced unit for students * 

Workshop to help faculty develop a unit for their course 
Module in existing course taught by LRC faculty- 
Module in existing course taught by non-LRC faculty - 
Credit course taught by LRC faculty 
Credit course taught by non-LRC faculty 
Printed "quick tips" on specific topics 
Non-credit course taught by LRC faculty 
Non-credit course taught by non-LRC faculty 
"Point of use" ^instructional materials placed near resources 

Printed guides to key resources in a program area, e.g.. 
Leisure Services, Data Processing 

10 2 0 3 0 * Printed bibliographies of key resources for a specific course 

2 2 6 5 0 Workshops for faculty on locating materials In general 

2 3 5 5 0 Workshop for faculty on locating materials for a specific 
subject area 
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^Plrectlonal Assistance within the MVCC LRC~ the method used to help people 
f±ad the .physical resource needed, ^ . 

4 3->»2 1 0 

1 4 3 5 2 Scale model of LRC 

A 8 2 1 0 Walking tour/ orientation for students presented by LRC faculty 

1 4 2 6 2 Walking tour/orientation for students presented by non-LRC . 
faculty 

13 3 7 1 Slide/tape presentation 

4 5 2 3 1 Printed booklets for self-guided tours 

9 4 0 2 0 Printed maps of LRC areas 
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